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ABSTRACT 

A study was conducted to review the programs provided 
for gifted children by the North York, Ontario, Board of Education. 
The current report is an interim-progress report encompassing the 
first phase of the study. Data collection for this phase focused on 
parent and teacher perceptions, and student self concepts. A 
questionnaire was used to s udy parent perceptions. Teachers had the 
option of a questionnaire ot an interview, and students completed the 
appropriate level of the North York Self Concept Inventory. Results 
showed that the programs for the gifted had been well received by the 
staff and the patents of the students. The programs met the needs of 
the gifted children. The comments about the program referring to the 
elementary program were most positive. In higher grades some teachers 
experienced difficulty meeting individual needs through program 
modification. Suggest ions for changes to the programs were offered. 
The parent and teacher survey questionnaires are appended. (JAZ) 
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INTRODUCTION 



Background 

The Ministry of Education defines gi f ted children « »th« a u, 

ally advanced degree of general inftTSffi s chlhS^i flrlnt^a^d" 

ihP rpn^if ^'^r 5 ° f 3 depth and breadth beyond thSI? niSiS SSlftS in 

cedu^du^^^Sifili °L^"^ ^ 1mp l emented a system-wide screening pro- 
and eltabM shed its ?f"rsl S«&f^ 1den f tif \^tel lectual ly gifted students 
the grades 3 and 4 levels S nee th,? 9 ^! 5 !l r the Sifted in September 1981 at 
*h^«r it" j ieveis. bince that time the program has been extendPH 
through the grades, up to and including grade 10 as of September SI t n 



The Jxoyam 



teSiS^ ^ at " J e 1 n areas ^ f ****** Teaching Strategies and 
u»nnng tnviroments, in order to provide an appropriate scope of study. 

ISver'^r^thP^r?^ 1 * 1 " 9 91 ft ? edu «tion varies depending on the grade 

HOMOS arsis Ht&tiwwi** »•» • «" 
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SinS ! tudents ™ 7 to 9 are placed in self-contained classes for the 

At the secondary school level, advanced level credits, differentiated to ISeet 
subject a S re°Is? tM StUdent$ are current " ° fferM •» « or "IdeL 



The Study 

Docing tfie 1983-84 school year, a small ad hoc committee comprised of the 
Consultant Gifted Programs (Chairperson), the Program Leaders Gifted reore- 
1 ; p ves ^ Educational Research and Evaluation Services, In £**ftri3&j 
and Assessment Services met regularly to consider methods of reviewing the 

?3 eS H °H f ^S r P rm f0r the 9 1fted - The resulting proposal outlined a 
study which would be conducted in two parts. outimea a 

the studF SSflJ'iiS ^^rim progress report encompassing the first phase of 
ine study. Specifically^ the objectives for Phase I were: 

. to determine the perceptions of both parents and teachers of gifted 
to°date! 9 thB Success of North ^rk's programs for the gifted 

. to compare the results for gifted students on the North York Self 
Concept Inventory with North York norms at each grade level. 

n*!ilL U 1S the ,n i t1 "i on of a longitudinal study of student progress in the 
gifted programs. and will include the compilation of data from a variety of 
measures on a regular basis beginning with the incoming grade 3's in 1984-85 
The details of this phase will be incorporated in a future report. i5,8<M55 ' 

Methods and Procedures 

Data collection for this interim report occurred in the Fall of 1984 and 
fecussed on parent perceptions, teacher perceptions and students' self concent 
The procedures for gathering this information are detailed below. ^ 

^n^nriL?^ 1 '!^^"*"^ 1n grades 4 to 10 were sent a questionnaire via 

^V ; 1 ? 1 to share their perceptions of their child's program. Questions 
tll at n ?J° the1 : awareness and understanding of the program, the degree to Wh?ch 
the program meets its stated objectives and the particular needs of their child 
effects on the child and suggestions for change. * 

^i ta 2?" pa1d * retur ? f n ! el °P es *«re enclosed with the questionnaire to encourage 

JutpH Jnr n cf nfTl 6 ^ SUr r eyS * Tw0 l * eks later - reminder letters were distri- 
buted for student delivery in an effort to further improve the rate of res- 
ponse. It was acknowledged in the covering letter that parents with a child in 
biinE r ^cf^i r ^??« 91 f te J f °r less than one year may not wish to comment, this 
just 9 enJered grade T* U f ° r the exclusion of P arent s of gifted students who had 
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asTed^t c J h ! h ! ntem ' e * sched <^ was basically the saml teachers were 
Inlel^^r-fe^ 

model, the program's strengths and weaknesses, and rec^ended changes! 
Finally all students enrolled in programs for the gifted from arad« 1 in 

ss&svr grays?*? m ar sl,f ^ ~- 

The RestHts 

. the Parents' Perspective 

• The Teachers' Perspective 

. The Self Concept of Gifted Students 

Danei n in^n Zl,? e ? ! , SeCt1ons i the r «ults are reported separately for each 
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A most 1,000 surveys were mailed to parents of children in programs for the 
Ibl 3 llZ 9 r radGS 4 J? 10 ' -»]eted surveys were returned by ppr^mJely 
th! nL representing a very favourable response rate. More SdeciHcaHv 
the percentage of parents from each panel who responded was as follows^ *' 



Elementary §\% 
Junior High 59% 
Secondary 51% 



Parent responses to the questionnaire in Appendix A are outlined in the 



TABLE la 



Description of Respondents 

sLoUriJS 9 !^^" 15 Wh ° res P° nded » on1 y 6% of them had children in the grade 
bP^ppn 7hl T Pr .° 9ram * J he rema1ni "9 respondents were almost equally divi 
between the elementary and junior high panels (49% and 46%, respectively). 

1. Within each panel , the distribution of respondents according to the qra 
placement of their child was as follows: truing to tne gra 





Elementary 
(N = 278} 


grade 4 
grade 5 
grade 6 


37% 
3156 
32% 


Junior High 
(N = 355) 


grade 7 
grade 8 
grade 9 


39% 
33% 
28% 


Secondary 
(N = 36) 


grade 10 - 


all 


2. The. figures below were calculated to i 
that children in each panel have been 
programs: 


reflect an average number of years 
enrolled in North York's gifted 


Elementary 
Junior High 
Secondary 


2.4 years 
2.8 years 
2.3 years 
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TABLE lb 
Parent Perceptions 



3. Child's attitude about being in a 
gifted class is: 

* very enthusiastic 
. positive 

. indifferent 

• negative 



Elementary 
N = 278 



58 
40 
3 
1 



Junior Bigh 
fj = 255 
% 



39 
52 
6 
1 



Secondary 

— N * 36 
% 



22 
64 
14 



Parents were asked to indicate the 
extent to which they agreed or disagreed 
with each of the following statements: 



% AGREEMENT 



4. I have an adequate 
the gifted program. 



rstanding of 



5. I am aware of the activities and 
experiences that my child pursues 
in the gifted class. 

6. The gifted program offers a greater 
variety of experiences than the 
regular program in terms of: 

ij program content 

ii) teaching strategies 

iiij learning environments 

7. Generally, the gifted program seems 
to be meeting the individual needs 
of my child. 



93 



94 



89 
83 
84 

87 



84 



85 



84 
72 
82 

77 



89 



86 



75 
75 
81 

81 



* AGREEMENT is equivalent to the sum of "Strongly Agree" and "Agree" 
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STATEMENTS 



% AGREEMENT 



Elementary 

N = 278 
1 



Junior High 
N = 255^ 



8. The program provides my child with 
interesting, challenging learning 
experiences. 

9. My child is receiving satisfactory 
instruction in the basie academic 
skills. 

10. A wide variety of materials and 
human resources are made available 
to gifted students. 

11. The gifted program encourages my 
child to pursue individual 
interests and talents. 

12. The gifted program encourages my 
child to develop good work habits 
in terms of: 

i) task commitment 

ii) organizational ability 

13. The gifted program encourages my 
Child to pursue investigations to a 
greater depth and breadth. 

14. The gifted program encourages my 
child to think in new and 
different ways. 

15. The gifted program addresses my 
child's physical, social and 
emotional heeds. 

16. The gifted program stimulates 
creativity in my child. 

17. I am kept well informed of the 
program and my child's progress. 



95 



84 



80 



74 



88 
85 

91 

83 

74 
84 
73 



84 



85 



68 



58 



76 
73 

77 

74 

56 
77 
62 



Secondary 

N = 36^ 
% 



89 



89 



75 



61 



75 
69 

69 

75 

53 
64 
72 
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Generally the figures outlined in Table 1 reveal that the parents of gifted 
children in all three panels are very positive about gifted education in North 
Jenc m terms of their understanding and awareness of the program and what it 
otters their child in the way of experiences, challenges, resources and 
individual needs. 

In almost all respects the parents of gifted pupils at the elementary level are 
the most satisfied with the program and their children have, by far, the most 
enthusiastic attitude about being in a class for the gifted. Three-quarters or 
n!£n ° i el f menta r* Parents were in agreement with all the statements about 
n«?n*f n * ° -1 iS-* one case, these figures were higher (often by 10 percentage 
ppints^or more) than those recorded by the parents of junior high and secondary 

""u«J S ; lu e proportion of Parents who strongly agreed with the statements was 
highest in the elementary panel as well. 

J he ,T es P° nse Patterns of parents from the junior high and secondary levels 
tended to be more closely comparable. Their responses, although favourable, 

cnlrn^rf? ^ l e l s P ositive tnan thos e of elementary parents. It could be 
speculated that because junior high and secondary gifted students actually 
participate jn a specialized program for only 50% of the day (as opposed to a 
tun day, self-contained program), their parents may be less aware of and/or 
less involved in the program. ' 

About one-quarter of the junior high parents and one-fifth of the secondary 
tlJil ,Jlli m th1nk that they were ^ well informed about the program and 
iTS I d I Progress or that their child was encouraged to pursue individual 

^Hro?!lH !!! • In add1t1on m W Parents were unsure whether the program 

addressed their child's physical, social and emotional needs. 

Further clarification and elaboration of some of these views are provided in the 
parents written responses to open -end questions about: 

- the heeds of their child 

- changes in their child 

- effective aspects of the program 

- suggested changes to the program 

In fact, most parents took the opportunity to comment on at least some of the 
™te f queS V?^ on tne s "rvey. Due to the large numbers of returns, vast 

♦ anecdotal type information was generated in this regard. In the 
interests of space, the following section condenses the results by reporting 

, e flights. Considerably more detail is offered in Appendix C. Please 
refer to it for a breakdown of responses by panel. 

Meeting Child's individual Needs 

fhJn^fj** 1 in T l b] l 1 approximately 80% of parents agree that the program for 
tn thlIr^J eera ! tp *5 e ""eeting the individual needs of their child. According 
J° ^ c e c V r n comments » th * challenge of the program is the most crucial factor in 
^nH^I 9 i I SC nee u 5 *, brents remarked that their children are now stimulated 
iiffi Si VI 13 school and that the challenge of a more competitive environ- 
Barlnf! «ntiJ C * their desire to learn and their motivation. Similarly, many 
parents noted a more positive, enthusiastic attitude toward school and learning, 
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SOme ° f ***** Ch1,dren " ere b0 ^. even behaviour 

^?in C ,? r0S r^ fMtures considered significant by some parents included 

tearhPr u « „, i P ! * Success, however, is often dependent on the 
teacher - w ho could range from "outstanding" to, less often, "disappointing". 

Physical, Social and Emotional Needs 

aware ana generally are happier, more relaxed and better behaved. 

JhfXicT social SSS? that the Program for the gifted did not address 
so tha? £ Ihp a and emotional needs of students any differently or any more 
exoect it tH? ]a S Pr09ram " w : th the ^P^cation by some that they did not 

Effect on Feelings About Self 

w^J°Li P r- ntS re P° rted an increase in their child's Self-confidence or an 
ffirs felt t^r?L aS r a reSU !VI ? heir Participation in the g°?ted program " 
,i L! • the program had helped to maintain, enhance or reinforce an 

STSiffi^Sy^ 5 '^!* COnf1der,ce 1n themselves extlndedllsrto 
ri S ks/ C L a e deci 0 s[ons. nCe ,dMS abilities and a willingness to take 

iSafiP^^f?* *°. re Positively about themselves both socially and intellec- 
Zil+L SOcia1 ^' **** experienced a greater sense of belonging and no longer 
ftndeo tl Sf r L the ^S man ° Ut "* intellectually, they we re^timu fated and 9 
tended to be more ambitious, productive and motivated. In some cases students 
iT£ltti\2? realistic awareness of their potential in terms of wpabllltfls 
as well as weaknesses. Positive feelings, overall, are reflected bv those 
parents „bo said their children feel "special", "proud", ^priSifeged- o? 
important" because they are in a class for the gifted. P 9 
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In a few instances, however, parents indicate* that tU* 

occasional ly created feel i ngsof ?nadCcv and anxlPt! a " d «Wt1t Ion 

extreme are those children who develcT feefinnJ opposite 

over-confidence due to their label mSg a! -gifted 1 . Soperfor,t * or 

Other Significant Changes in Child 

parents f„ u „ u t „ efr child e ^o e h p 1ie l« "L^ S 9 ' " Pr ° 9raM - 

eager to attend; nappier, less bored, enjoying school more and 

mM^^^i m^i^h 0 ^ ?* the res >°- s *■« 

enhanced characteristics) is provided below: ^ ° bSerVed Chan 9 es ( or 

• more sociable - open, ongoing, willing to participate 

. more competitive - strives harder, increased desire to do well 

. more comfortable/compatible with "peer" group 

. more informed, aware, alert, knowledgeable 

• improved work habits - including organizational ability and task completion 

• more mature 

• more confident 

. more independent 

maturation. * y that the * De due to the natural process of 



Effective Aspects of the Gifted Program 

effective aspects of this pro L Ni » h f ads the llst as one of the most 

challenge, indepth study ffm £ii L !i f"" extolled ■ tfe virtues of the 
An equal numberof parents deified Sc fF of the 9 ifted program, 

regarded as being especially effect ?vp h£ r! " ^ Subjects which they 

Computers, Arts, Science) effect1ve ("eluding Math, English/Language Arts, 
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IHrrI«° Pl ?h aSpeCt f °J the program were a1so considered key factors in its 

mm msmM&tw** 

accessible. (69 responses) sinned, dedicated, sensitive, 

?L^H Ve ! - SP f CtS; m0St notabl * at the elementary school eve This 
individualization entails t^e flexibility to work at e ! ^ Jill 
appropriate to each child's own interests, needs and* abilities" P " * 

A number of parents commented generally on the "varietv" asailahip in f ho A 

. Field trips or out-of-class activities 

. Researching skilis and techniques 

' p H ro?pct., eV !L?n h n nk1 r 9 Sk111S * brai ^torming, problem solving 

. Projects, assignments 3 

Suggested Changes to the Current Program 

. the "Basics" 

- more emphasis on the basic skills and the 3 R's 

- don t assume that pupils already have these skills 

- want some evidence that these are being learned 

. French 

- should be an enriched or gifted class for French 

' Frenc"»ersion renCh 1nSt " Kti °"- N»*«ir1» for those who fr. 

. Arts 

- what happened to music? 

- more visual arts, drama, etc. 

- perhaps hire itinerant specialists 

i Mathematics 

- not enough challenge/too slow 

• Z e nLT Pln9 dCC ° rd1ng t0 ab111t *; a11ow students to progress at their 
own pace 
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. Computers 

- more exposure to and time on computers 

- more and better computer instruct ion and programming 

. English/Language Arts 

- ™ore emphasis oh proper usage, grammar, writing skills 

. Science 

- more indepth study 

. Physical Education 

- more opportunities for sports activities 

- stress physical fitness 

The remaining comments were unrelated to any specific subject but pertained to 
the program in general. Most common was a request for further individualization 
?nt^°?r? m * ^2 i^? more rec °9"ition and support of each child's special 
interests and abilities, as well as their deficiencies. 

c?[ en w al !l! S" 9 ^* 1 ^Proved parent/teacher contact and communication or 

nr^rim iPJjf * I?*™ t °- th 1 iS ** re requests for more information about the 
program itself, such as curriculum and course outlines, objectives and 
activities, and expectations. 

Other recommendations included: 

• more variety and innovation 

. create some standardization, e.g. more continuity and consistency 

between teachers, grades and/or panels 
. more field trips 
. more homework and assignments 
. less homework/reduced workload 

ll n *\\ y ' ! ' c ew suggestions were specific to the concerns of one panel only. 
Parents of elementary school pupils, for example, emphasized the 
elimination of split-grade classes, whereas some junior high parents expressed 
disappointment with their program. This latter group requested such things as: 

• Bore qualified, carefully screened teachers; 

. more challenge - in terms of more indepth study, divergent approaches, 
higher standards; 

. increased emphasis on organizational skills and study habits such as 
taste completion and time management. 
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THE TEACHERS' PERSPECT I V E 



Of the 89 teachers in programs for the gifted from grade 3 to grade 10 fifteen 
were asked to participate in personal interviews while the remainder received 
written surveys through the courier. 

The response patterns of teachers, by panel, are outlined below: 

Surveys Interviews Total (Response 
returned + completed = response rate) 

Elementary teachers 14 + 8 = 22 (7Zt) 

Junior High teachers 14 + 4 - ifi (7?i) 

Secondary teachers 10 + 2 = 12 (43%) 

The results from the surveys and the interviews are reported separately below, 
(a) Surveys 

The following tables describe the respondents and summarize the teachers' 
responses to the closed-end questions on the written questionnaire. 



TABLE 2a 

Description of Survey Respondents 

# 

1. Grades taught Elementary: grade 3-4 

(N = 14) grade 4-3 

grade 5-3 
grade 6-4 

Junior High grade 7-8 
(N = 14) 8-2 

9-4 

Secondary grade 10 - 10 
(N = 10) 

2. jiumber of Years Teaching a Gifted Class Of): 

s 

One Two Three Four Five [Ave 

Elementary teachers 13 3 3 4 (3.4 years) 
Junior High teachers 6 5 3-- (1.8 years) 
Secondary teachers 5 1 2 1 - (1.9 years) 
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TABLE 2b 
Teacher Perceptions 



Teachers were asked to indicate the extent 
to which they agreed or disagreed with the 
following statements: 



Elementary 
N=14 



5. 
6. 

7. 

8. 



10. 



A differentiated program, based on modifica- 
tions of the regular school program is an 
effective way of meeting the needs of gifted 
children. 

I : feel comfortable implementing a 
differentiated program for my students. 

I enjoy teaching gifted children. 

for the most part, student placements in the 
gifted program have been appropriate. 

The gifted students display a positive 
attitude towards school and learning. 

There are adequate resources, materials and 
facilities available to provide an effective 
gifted program. 

I am able to meet individual needs and 
interests by varying the degree of program 
modification for each child. 

I feel that the gifted program is meeting the 
expectations of: 

i) the students 

iij their parents 



# 



13 

14 
14 

14 

13 



11 



12 
11 



AGREEMENT * 



Junior 
High 
N=14 

# 



10 

12 
14 

14 

14 



11 
10 



Secondary 

N=10 
1 



9 

9 

7 
8 



6 
6 



* AGREEMENT is equivalent to the sum of "Strongly agree" and "Agree", 
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As indicated above, elementary teachers have had the most years of exDerienrP 
?S3l? f lftea 1 ? tuden J s and were generally the most positive respondent 
Teachers from all panels unanimously agreed that they enjoyed teaching gifted 

e chers n *agreed m t°hL 0 ' 5ft! "rjngly agreeing with tne st'a^ement Almos' 'aM 
teachers agreed that a differentiated program is an effective method of 
fhose'who gifted education and felt comfortable implementing %S a program. 
Those who did not agree were either unsure or did not respond. 

The results also indicate positive student attitudes, appropriate program 
^ S^Ih""^ 5 ' generally, in meeting the expectation o ^ both the 
B^ri^aSS^CTSSr.*" t6aCherS * PartiCu1ar1 ^ at tne -ondary level, 

itfftw?! posi r' Ve n °tf, teachers in the upper grades seemed to have more 
difficulty meeting individual needs through program modification. One-Hfth of 
the junior high teachers and one-half of the secondary teachers did not feel 
rSmls "? d ° th1S * The Pliability of resources, materials and/or 

almost two ?hirdl S nf%h° nCern I° r at least ha1f of the elementary teachers and 
almost two-thirds of the secondary teachers. This group did not feel these 
conditions were adequate to provide an effective program for the gifted. 

sSi.ffSlI*!' °* i^estionnaire consisted of open-ended items. Some 
high ights are reported below for each question, with additional detail by 
panel, provided in Appendix D. oeian, oy 

Perceptions of the Existing Organizational Model 

According to teachers at all grade levels, the greatest advantage to the 
organizational set up of the gifted program is the grouping of students with 
their gifted peers. Secondly, the program itself i" more appropriate in terms 
of meeting the students' needs and maximizing their potential. 

ISSLiS^Hi." * 1ementary leve1 » however, still find it difficult to 
accommodate the wide range of individual differences and exceptionalities 
particularly if the classes have split grades or become too large. 

Perceptions of Gifted Students 

Almost all the teachers indicated that their perception of gifted children had 
changed since they began teaching them. Teachers now real ize that it fs harder 
9f n J; ra1 J zations ^out gifted students and are more aware of the range of 
individual differences including weaknesses and other exceptionalities. There 
was a so an awareness of some unexpected traits such as high energy, 
humbleness , strong language and a lack of self discipline or good work habits. 

Generally there was little evidence of overt conflict between gifted students 
or name U cai r irng dentS * Su ° h incidents ™ re few and usually limited to resentment 
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Strengths of the Program 



. peer association 

• enthusiasm, support and commitment to the program 

. quality of teachers 

. smaller classes/opportunity for individual attention 

. homogeneous, segregated classes (elementary) 

. support services 

. the curriculum 



Weaknesses of the Program 

. inadequate coordination, consistency, continuity 

. shortage of materials, funds, resources, and/or P.p. 

. exceeding maximum class size 

. identification process has some limitations 

. lack of clearly defined expectations and objectives 



Recommended Changes 

Jnn^rn!'^"^ 6 ^^ -j 8 ^" J° the «r rent gi f ted program generally reflected 
Concerns identified above. Recommendations included: 

. a central school 

. smaller class size, not to exceed the maximum 
. more time for planning, development, idea-sharing 

• IV^ZnlTlllnXT proce5S - M - more 9lr,s; omr cr,ttru > — « 

. more professional development 
. more consistency 

. more support, e.g. resources, assistance 

. program should deal with other exceptionalities as well e.q. L D 

behavioural 3 
. eliminate split-grades 




(b) Teacher Interviews 

tMh^Si? We . r f S6leCted t0 Participate in a personal interview rather 
t C e , writte, questionnaire. One teacher declined. Of the remainder, 
9 a , the elementary panel, four in junior high and two in secondary. 
As a group, the average years experience teaching the gifted was 2.2 years. 

The intent of the interview was to cover the same content as the written survey 
in a more spontaneous, less rigid format. This provided the respondent with 
more opportunity to elaborate on her/his opinions and offer anecdotal comments. 

?li h % b ?i! 1n ?i n9 of the in terview, the teachers were asked to briefly describe 
some of the things they typically do in their gifted class. Four teachers feU 
following tZ 6 " heir class much the same as a regular class in terms of 
following the s* general program and/or teaching philosophy. It was noted, 

IS 
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^MkS^W* have higher expectations for gifted students, will employ 
different teaching strategies and can cover material faster and in ^re depth. 

In terms of more specific activities, half of the teachers cited interrii<Mhi,„ 
arv.or "theme" study integrating various subjects as a key component of IvSl 
program. Other features included advanced texts, independent S P ?ud I ?nd?v?dual 
choice, researching techniques and evaluation for diagnostic program Sg Se 
lS^TS COmTCnted J hat these students still require some structu?ITn their 
learning environment. Freedom can then be provided within that framework! 

Most_ teachers expressed extremely positive reactions to either the oroaram 
n al" and rr ^ 9^ted students e.g. "Move it", "It's Lhilerating - They're 
It respondents commented on the added challenge of teaching these 
students which requires constant energy and a lot more work, although not wit h- 

exert'l ^TS^^lJST^ ***** m&«fo£% 

Generally teachers feel that the programs offered in North York and the wav thev 
are set up are effective in meeting the needs of gifted students! Three * 

bf ^SSSiiTS^i?? the d1vePSity 0^ Sifted students with their broad range 
of interests and abilities and stressed the importance of recognizing these 
2 ffied?t CeS ^E e f 1, lV ith H a11 th «e differences, however, was lometimes 

few teachers ( soIcula^ A 
thSt the iJc^inn irn^c Jumor high program will show improvement now 

cole uTthS n t 9 he 9r "g?f S tld r " system?" ™' S t0 the ™ r ™' but *™ 

l!?h Hir E It*" t0 be fair1y comfortable implementing the differentiated oroaram 
although they may be somewhat inhibited by its relatu* "newness" Sme said 

wSrlenouncino 1 lllfnff^ " experimenting to STwfit I 

worxeo, bouncing ideas off others and making adjustments to their teaching 
style. One of the secondary level teachers, in fact, " felt I wis hired to create 
a program" that cou d be built on. Consequently, there were sugge ttons for 
resourrp r I 1 'ni Um out \™ es > guidelines and/or structures as well aTadditibrtaT 
resources and more frequent meetings to talk to others about the program. 

In terms of the students themselves, placements in the program for the most oart 
are considered appropriate although some of the "problem spots" included 
students at the bottom third of the class or those' with individual problems 
e.g. severe behaviour or emotional problems, low fine motor skills etc. A few 

cHteril £32*1 h" 3 ' Cand i dateS be Closely scrutinized or ml other 
criteria besides I. 0. or academic success be considered. Task-commitment for 
instance, was mentioned repeatedly as an important characteristic^ The balance 
of boys/girls and east/west was also questioned. ce 

Si^S^Sis?-!- 1 !^ of their Sifted students, the teachers employed a 
host of positive adjectives: more enthusiastic independent, curious 
motivated, attentive, interested, resourceful and capable. In short '"thev love 
learning". A few cited an excellent rate of attendance as evidence of positive 

ft's'-uncoor^o l"e n school!"° blemS ^ ™ %t " ' at an **' " he " 
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Almost three-quarters of the teachers interviewed acknowledged that their 
perception of gifted children had changed somewhat since teaching them. In most 
^fi Se -'^- ea ^ he r s re P° rt f d a "K>re realistic view of these children, e.g. they are 
all individuals; much like other kids; not necessarily the over-achievers and 
teacher-pi easers; have special needs; require direction, and social /emotional 
attention. Others discovered characteristics which they didn't necessarily 
fn5 6 ^- ! UCh - 3 St 5 0ng sense of humour, fairness and justice; spoiled and self 
indulgent; caring and sensitive; cultured; creative; less "street-wise". 

There did not appear to be much evidence of conflict with the students in the 
regular programs. Some teachers indicated that they integrate fairly well 
RXSUV^S f xtr , a ; c urricular activities. Others commented that the gifted 
students tend to stick-together". 

In terms of program itself, the teachers felt that the current program was 

illViL Sf iSPy? f^^P? of their students. Many of them remarked 
that the gifted students were happy and considered this a valid indicator of 
!n^ eS 5* Despite these positive reactions, teachers still had concerns or 
encountered problems in implementing the program. Some of these are discussed 

Time seemed to be the most crucial concern, with nine respondent^ makinq 
comments relating to the lack of it. They found the gifted program more 
demanding and had difficulty finding the time for such things as professional 
SrSTS! V lan " 1n 9? P r opm modification, getting input from others, marking, 
eCnJrn ^ t ? r0U ? h *, H rel JV on to tnis 1 "teased workload there was also some 
concern about a lack of staff. One teacher indicated, specifically, a need for 
learning and behaviour specialists. *' 

Generally, other resources and materials seem to be available and satisfactory. 
Although some teachers complained that they didn't know what funds are 

^Knr* C !lU y --r i1ab1e f [ om the sch001 budget for gifted programs, financial 
support did not seem to be a problem. Two teachers, however, expressed 

events?™ parents cannot alwa * s afford to finance field trips and special 

Some teachers felt that they had enough information about the gifted, but 
tTt^l J n + eS V e J or 1 " ,0re . t, ' ,ne to read what is available and more opportunity 
te^ c^„; and share.it with their colleagues. Others did not think that 
there is enough current information available nor that it is always 
appropriate. Requests were made for more curriculum guidelines, some broad 
mJTiS^SSmIP and more information about what materials are available. The 

t^ U ^n f dividu^rie1che n r: r ::g t . 10n °" 9lfted 6dUCati0n ° ften *** t0 be > 1aCed « 

• I do "a lot of my own research" 

• We are "our own best resources" 

• P.O. is done on my own time 

• J he most valuable information came from a university course, not the 
Board ' 
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Some other concerns included: 

" y^Ifi&^f W 8 * attention ft* of 

• |Vi! r f'"i»elx new at it; have not mastered all the oractical ,,„. r ,« 
' between' ^sses 8Pe "" ended/hU WSS " <™t J.SV* S^leSS?* 

' mmSi do!nPr t,0n C °"" 9UeS " " BOU,a M «* « Mi "hat 

' teacheS m (6j eati ° n ' Co1 laboration . "^"storming and/or sharing between 

* IXr^r 0 ' 5 ' P * D " retra1n1n9 ' sabbaticals (compensated with time or 

* flexibnn^sf 6 SCh ° 01 ' e * 9 * t0 central1ze ^sources, increase 

. more in-class assistance, e.g. teacher aides, consultants, psychologists (5) 

. provide some curriculum expectations, implementation guidelines (3) 

. reinforce/improve basic ski Is (2) 

. smaller class size (2) 
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THE SELF CONCEPT OF GIFTED STUDENTS 

The appropriate level of the North York Self Concept Inventory was administered 
to all gifted students enrolled in programs from grade 3 through to grade 10 
The inventories, which take about 20 minutes to complete, were administered by a 
classroom er home-room teacher and scored and analyzed by Research staff. 

The average scores obtained by grade are reported below in comparison to our 
North York norms. 



TABLE 3 

SELF CONCEPT SCORES OF GIFTED STUDENTS 



Level 


Grade 


N 




Sd 


N.Y. norm 


dun i or 
(30 items) 


3 
4 
5 
6 


151 
159 
140 
163 


21 
22 
22 
22 


5.7 
6.2 
5.9 
6.1 


(19) 
(20) 
(20) 
(21) 


Junior High/ 
Middle School 
(25 items) 


7 
8 
9 


150 
119 
120 


16 
17 
17 


5.2 
4.7 
4.8 


(17) 
(17) 
(17) 


Seconda ry 
(25 items) 


10 


64 


16 


4.8 


(16) 



I** n sc ° r « obtained on the self concept inventory by students in gifted programs 
did not differ significantly from the North York norms. On average, gifted 
£££"iiisii red s1 ^htly higher than or the same as the North York mean at all 

se?f conrpnf S^c 9 "^ 7 , Wh T the ! r SCOreS »*re slightly lower. The drop in 
self concept at thi S; grade level may be due to the transition to a new panel 

of pmnhSf?c a ^w eXpgn ^ C l n9 13 vari ety : of changes, such as a new program in 'terms 
of emphasis and organization and increased integration with regular students. 

Jl^ e / e 5° nd ^ h f Se °! the stud - v » * -intend to determine whether or not the self 
concept of gifted students improves as they progress through the program. 
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AN OVERVIEW 




review of the results, there is no doubt that programs for the qi f ted have 
^ B we '^^ by both the staff who teach these' programs Ird the parents 
whose children are enrolled in them. Parents say their children have a 
t°d]rlV h V6n en t hu siastic, attitude toward school and this is confirmed by 
their teachers. In short, these children enjoy being in a gifted class and 
teachers enjoy teaching them. s a ffl Cldss ana 

]" *fi f °^ fie progr f ^self, teachers agree that the "differentiated" program 
is an effect ve way of meeting the needs of the gifted and parents acknowledge 

^rL?!" erally thlS P ™ gram mets the needs of their children. Many o™ he 
parents comments imply that their children have benefitted both socially and 
intellectually, and that they feel better about themselves personally as will. 

JhTroost nolitivl ntS Tn n thP^^ rS ref ! rr1n9 t0 the elementary: level program were 
zne roost posit ve. In the higher grades, some teachers experienced difficulty 

in meetina individual hpoHc through . 5. . u 1 i.: LU ! t J' 

i ng 

programs 

Z,""" J " uuc,,ta we,e encouragea to pursue their own individual 

l^rili %f We r e unsure about how wel1 the program met their physical, 
social and emotional needs. 

Parents, from all 
gifted 
its ma jo i 

being particularly effective features of the program: 

. the association of students with their gifted peers 
. high quality teachers 
. smaller classes 

Finally, suggestions for changes to the current program were offered. Aside 
from recommendations about particular subject areas, parents were most likely to 
request more individualization of program, increased communication with the 
teacher and/or school, and more detailed information about the program itself , 
^fro S JL C ?^ 1 ^ ul il m • ot> J ectives and expectations. Teachers, on the other hand, 
were more likely to express dissatisfaction with and/or make suggestions about 
the coordination of the program between teachers and schools: the sharing of 
ideas and resources with others; the availability of materials and professional 
development opportunities, and class size. 
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APPENDIX A 
PERCEPTIONS OF THE RIFTEfl PRflfiRAM 
PARENT SURVEY 

Grade 



li What grade is your child in? 
2. 



5 6 7 8 9 10 

□ □□□□□ 



H0W.M„y years has your child been enrolled in the gifted program in North 



Less than 
one year 



One 
year 

a 



years 



□ 



Three 
years 

Ed 



Four 
years 

□ 



Five years 
or more 



Ed 



3. 



""giftec "L'?" 0 " 1 " 3 e ' ?re5s<!5 **" ch "<'* "tttude about being <„ 



Very enthusiastic 
f~l 



Positive 

Ezj 



Indiffe rent 

ED 



Negative 

Ed 



4. I have an 



Strongly Strongly 

-i.9..C e e A sree Disagree Disagree Unsure 



luate understanding ,. , . , , ; 

of the gifted program. □ □ Q CZl 

5. I am aware of the activities 
and experiences that my child 
pursues in the gifted class. 



C3 
□ 



6 * prog^in [IZZf^ > ^ of -perienc.S than the regular 



(i) program content 


□ 


pi 


a 


a 


E3 


(ii) teaching strategies 


i i 


Ed 


td 


□ 


Ed 


(iii) learning environments 




□ 


Ed 


Ed 


E3 


Generally, the gifted program 
seems to be meeting the 
individual needs of my child. 




Ed 




Ed 


Ed 


Please elaborate. 
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Strongly Strongly 

Agree Agree Disagree Disagree Unsure 

8. The program provides my child j j ~ - 

with interesting, challenging E_3 I— - I I I | | I ( 

learning experiences. — 3 

9. My child is receiving : : : : 

satisfactory instruction in L_J | I I I | | I j 

the basic academic skills. 

10. A wide variety of materials 



— --^j wi motel iai5 . . 

and human resources are made 1 J \ 1 I I | | I 1 

available to gifted students. 

11. The gifted program encourages , j j ; ; ■ - 

my child to pursue individual L I ) \ I— I | 1 I I 

interests and talents. 

12. The gifted program encourages my child to develop good work habits in terms 

(i) task commitment I I 1 I I I f~ I j "j 

(ii) organizational ability I 1 t- I I 1 j ~j 

----- » 

13. The gifted program encourages 

my child to pursue investigations, , t . , — ; ; ■ ■ 

to a greater depth and breadth. I I I 1 \ I (~ | j 1 

14. The gifted program encourages . — ^ - : 
my child to think in new and L_J l~3 (ZZ1 IZH I I 
different ways . 

15. The gifted program addresses my ■ , . - ; ; 

child's physical, social and LZj □ E3 CH f~l 
emotional needs. 

Please elaborate. 



16. The gifted program stimulates ■ - . j — j j . : : : 

creativity in my child. E I I I I I | 1 |~] 

17. I am kept well informed of the , , t j ; ; 

program and my child's progress. I I 1 ---I I— — 1 I 1 | | 

18. In what ways has the gifted program affected the way your child feels about 
nim/hersel f ? 
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19. Has participation in the gifted program contributed to any other 
significant changes in your child? If so, in what ways? 



20.{aJ What aspects of the gifted program do you find to be particularly 
effective for your child? 3 



(b) What changes, if any, would you like to see in your child's current 
program? 



21* Additional Comments: 



Please return your completed questionnaire 
by November 15, 1984. 
THANK YOU FOR YOUR COOPERATION. 



E.R. & E.S. 
September, 1984 



erJc 28 



4 



APPENDIX B 
PERCEPTIONS Of THE GIFTED PROGRAM 
TEACHER SURVEY 



1. What gra 
Gr.3 



ide(s) do you currently teach? 

Gr.4 Gr.5 Gr.6 Gr.7 



- — * 01 .o br./ bT.o 

b □ in i S □ □ 

2. How many years have you been teaching a gifted class? 



Gr.9 



Gr.10 

□ 



One 
year 



two 
years 



three 
years 

□ 



years 



five 
years 



SlSSal^al? |^ ch f ckin 9 the appropriate box how much you agree or 
disagree with the following statements: 



3. A differentiated program, 
based on modifications of the 
regular school program, is an 
effective way of meeting the 
needs of gifted Children. 

4. I feel comfortable 

i mplement i ng a di f fe rent i at ed 
program for my students. 

5. I enjoy teaching gifted 
ehil dren. 

6. For the most part, student 
placements in the gifted 
program have been appropriate. 

7. The gifted students display a 
positive attitude towards 
school and learning. 

8. There are adequate resources, 
materials and facilities 
available to provide an 
effective gifted program. 

9. I am able to meet individual 
heeds and interests by varying 
the degree of program 
modification for each child. 



Strongly Strongly 
A 9 ree Agree Jisagree Disagree Unsure 

n □ □ □ E3 



a □ i~ 3 a □ 

□ □□□ □ 

a a s □ □ 

C D □ □ fcj 

e □ □ E3 n 

Q □ □ □ □ 
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10. 



I feel that the gifted program 
is meeting the expectations 
of: 

(i) the students 
(ii) their parents 



Strongly Strongly 
A g^e Agree Disagree Disagree 



□ & q □ 

H □ □ □ 



41ns ire 



E3 



n. 



^r^^J*U*?P^ a ° d (b) disadvantages of the existing 
organizational model for providing gifted education in North York? 

(a) advantages 



(b) disadvantages 



12. Has your perception of gifted children changed? If so, in what ways? 



13 * regular 'student J Tll^ ^ b f Ween the * 1fted students and the 
regular students? If so, please explain. 



14 * p?ogram? y ° U ^ ^ major stren 9 ths of the current gifted 
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(ii) What are some of the program's weaknesses? 



15. If you were involved in making changes in the gifted program, what would 
be your recommendations? 



16. Additional Comments: 



Please return your completed quest ionhai re via courier 
to Educational Research and Evaluation Services 
by Thursday 15 November 1984. 



THANK YOU FOR YOUR COOPERATION 



E.R. & E.S. 
September, 1984 

ERJC JI 
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PARENT SURVEY - OPEN ENDS 



i L Tfi * 9lft6d pr09raB seems t0 * meeting the individual needs of my child. 

Positi ve 



Negative 
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• V* Child is challenged, stimulated, kept busy and 
interested. Is more motivated and strives harder in 
the competitive environment and has a greater desire 
to learn because she/he is hot held back (117) 64 48 

Before my child was Dored/unhappy/a behaviour 

P rob em. Now has a very positive attitude to school 

really enjoys 1t, eager to attend, enthusiastic, 

happier, "turned-on" (78) 43 %1 

Individualized program. Child works at a pace Suit- 
able to abilny, e.g. more advanced work as needed 
special help in problem areas, opportunities to 
develop his own interests. Good P.T.R. enhances 
individual attention (25) 

Success depends on the teacher; caring, outstanding, 
dedicated, sensitive, intelligent (24) 

Pleased with program and progress. Improved school 
work and habits (23) 

Benefits from "peer" interaction, being with others 
of similar interests and abilities. Sense of 
belonging, more comfortable (22) 13 

Encourages individuality, freedom, flexibility and 
independence. A sense of intellectual and/or 
creative freedom, spontaneity (18) 13 

More mature, well-adjusted, confident. Better 
self-esteem (16) 



15 8 
14 9 
11 12 



12 



is too easy, expectations too low. Need more 
more fm ^ PUSh * Has the Potential to accomplish 

u : i4 

Lack of individualization. Treated as one homogene- 

SiETEii'a ?p ? cia ] Abilities or problems are not 

defined or developed (15) 8 

Unhappy in general , e.g. apathetic, lacks 
teacSfn^stratlg?^^) 9 ' b ° red ' P °° r COntent and 
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. At times too much pressure; stress; especially in 
weak areas* Fear of failure. Don't presume they 
know so much (14) 

i Spend more time on basics. Concern that basics ar* 
overlooked, in exchange for "freedom 11 (13) 

. Quality of some teachers inadequate. Inexperienced 
disappointing (13) ' 

. Unsure about junior high program, confusion re what 
its about. Disappointing transition from the 
elementary program (7) 

. Not possible in French program, e.g. one teacher for 
10 pupils at 5 different grade levels (4) 

• No comment (184) 



b) The gifted program addresses my child's physical, 
social and emotional needs. 

Positive 

. Relates better to peer-group; a comfortable, 
close-knit "support" group (51) 



. No different/no more so than in a regular program (30) 



. Generally happier - at ease, relaxed, well behaved, 
confident, proud, positive (20) 

. Socialization encouraged. More social awareness, 
personal contact, interaction (19) 

. Depends on the teacher; generally aware, sensitive 
empathetic (18) 

. Yes - generally, a good balance (9) 

- physical activities, development (9) 



.Sedative 



. Physical development is not encouraged, seems to be 
a low priority/need more organized sports (25) 

. More emphasis on social skills, interaction with 
regular kids; split grades are a social disaster, 
(not enough of same sex in class) (14) 
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El em. 


J.H. Sec. 




# 


1 ~ 


Meeting emotional needs could be improved. They are 
different" and not well understood (12) 


8 


4 


Loss of neighbourhood friends, less out of school 






contact wi tn friends (10) 


6 


4 


Labelling has disadvantages, e.g. animosity, 
feelings of superiority, elitism (7) 


3 


4 


Poor teachers (6) 


5 


1 


No comment (298) 


141 


138 19 



c) In what ways has the gifted program affected the 
way your child feels about him/herself? 



Positive 



Increased self-confidence and assurance, improved 

self-image (185) 99 75 n 

More confident in abilities, ideas, school-work. 

Willing to take chances, make decisions (65) 32 39 3 

From^a "loner" to a "social being", no longer the 
oddman out". Has a sense of belonging and feels 
its okay to be different; more positive socially 

with peers (43) ' 14 27 2 

Stimulated, chal lenged, excited, motivated, 

ambitious, productive, disciplined, independent (42) 21 18 3 
Feels special I /proud/privileged/important (35) 22 12 1 

20 11 



Has maintained a positive self concept. Program 
enhances or reinforces it (31) 

Positive attitude to school, e.g. happier, 
enthusiastic, eager to attend (30) 



20 10 



More aware of intellectual ability and potential, 

realistic view of capabilities as wel 1 as 

weaknesses (30) ig 

Sense of achievement, feels she/he is accomplishing 

more (19) K 3 7 

Aware of competition therefore encouraged to excel 

tries harder (10) * 1Q 
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11 
9 



Elem . J.H, Sec* 
# ~7~ T"" 



Negative 



. Greatedfeelings of inadequacy due to pressure, 

competition; less confident and sure of self (26) 11 12 3 

. "Gifted 11 label creates feelings of superiority, 

over-confidence, conceit (14) ' 6 8- 

. Extremely discouraged, unhappy (3) 3 

. Lonely, loss of neighbourhood friends (2) - 2 - 

. Impossible to isolate one factor or the effect of 

program from natural maturation process (6) 15- 

. No apparent change (4 1 .) 13 23 5 

. No Comment (80) 38 35 6 

d) Has participation in the gifted program contribut- 
ed to any other significant changes in your 
child? 

^osiiiw 

. Positive attitude to/enjoys school ; happier, 

enthusiastic, ho longer bored or discontent (76) 36 37 3 

. In general more social , open and outgoing. Relates 
Better to people and is more willing to mix and 

participate (41) 22 14 5 

. More competitive and motivated, strives harder, 

increased desire to do well, perseverance (40) 16 20 4 

. More comfortable/compatible with a peer group of 
common interests and abilities. No longer feels 

"like a freak" or ostracized (37) 16 18 3 

. More informed, alert, aware; interests and knowledge 

have broadened, sharpened (35) 25 9 l 

. Improved work habits, including organizational 

ability, task completion, concentration (35) 18 17 - 

. More mature e.g. responsibility, self-discipline (32) 21 9 2 

. More confident - willing to take risks or try new 

things (26) 19 7 - 

• Independence, self-sufficient (26) 16 8 2 
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. Challenged, learning more. New learning experi- 
ences, indepth understanding, higher level of 
thinking (20) 

. Improved academic performance (12) 

. Increased awareness of strength: and weaknesses, and 
also capabilities, goals and interests (11) 

. More expressive, opinionated, outspoken, articulate 
argumentative (9) 

. Others - more tolerant, creative, curious 
cooperative, analytical, leadership skill* 

Negative 

. Somewhat isolated from friends in neighbourhood and 
old school. Difficult to get together with new 
classmates (12) 

• Pressure, tension, frustration. No longer "th* best 
in the Class". Fear of not keeping up (11) 

• Developed an "elitist" mentality, feelings of 
superiority. Less patience with "ordinary mortals" 
and less tolerance for routine (8) 

. Too much homework. Outside interests, 
extracurricular activities suffer (5) 

• Less interest in school , less happy (4) 

• Hard t0 compare, may have occurred in a regular 
program as wel 1 , may be due to maturation (19) 

• No comment (225) 

e) What aspects of the gifted progran do you find to 
be particularly effective for your child? 

• Many parents cited a particular subject or subjects 
as the most effective aspect of the program, in 
order of frequency some of those mentioned were: 
Math, English/Language Arts, Computers, the Arts, 
Science (90) ' 

. Challenge and stimulation, indepth study and broader 
scope, faster pace, no limits (90) 
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-J^ti. Sec. 

# ~ ~T~ 

Association with an appropriate peer group of other 

gifted students. More homogeneous (82) 41 41 _ 

Excellent teachers - dedicated, sensitive, skilled, 

accessible, understanding, qualified (69) 31 32 6 

Smaller class size, good P.T.R. (61) 29 27 5 

Focus on the individual. Flexibility to work at a 
level/pace appropriate to own interests, needs and 
abilities. Individuality encouraged, freedom or 
choice (51) 34 
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17 

25 16 



Held trips, or t of class activities (44) 

The Variety - a variety of experiences, resources, 
teaching strategies, learning 

environments, topics (36) 16 16 4 

Researching skills and techniques (33) 25 5 3 
Challenge of peers, creating a high level of 

competition (27) 9 11 7 
Higher level thinki ng skills, brai n-stormi ng , 

reasoning, problem solving (24) 15 7 2 

Projects/assignments (21) 14 7 _ 

Communication skil Is/discussions (18) 16 2 - 

Opportunities to foster creativity (15) 7 8 .- 

Higher expectations and standards (14) 5 7 2 

Good work habits, organizational skills, etc. (12) 3 9 

Others - more responsibility, better environment, 
interdisciplinary approach, experiential 
learning, team activities, integration with 
regular students, self-contained classroom, 
all of it. 



No Comment (113) 4g 



57 



126 71 



f) mat changes, if any, would you like to see in 
your child's current program? 

. The largest number of suggestions for change related 
to specific subject areas or topics which parents 
Teit required improvement or an increase in 
emphasis (206) 

For example: the Basics 37 

French 30 

the Arts 24 

Mathematics 29 

Computers 19 
English/Language Arts 19 

Science jg 

Physical Education 13 

. More individualization - recognition and support of 
special interests and talents as well as 
deficiencies. Allow individual choice (53) 

' S° V f p f ent/teacher (school) communication, more 
contact, feedback, involvement (35) 

More variety and innovation in tenns of approach 
materials, environments, staff, curriculum (22)' 

More information about the program, e.g. 
curriculum/course outline, objectives and 
activities, expectations (20) 

More field trips (19) 

More qualified competent teachers, with special 
training* More careful screening (17) 

More continuity, consistency between years, 

teachers, panels. Create some standardization (16) 4 u 

More homework/assignments (16) 
Less homework, reduce workload (16) 

Emphasize organizational skills and study habits 
time management, task completion (15) 

c^nH^H 1 lGng !' e ' 9 ' divergent approaches, higher 
standards, indepth projects, advanced material (13) 

No split-grade classes! (11) 



El em . J.H. See. 
* ~ ~ 



27 22 4 

19 15 1 

16 5 1 

6 12 2 

10 9 

17 



10 6 
9 7 

12 
13 



11 
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. Better evaluation system, e.g. oral - 9 ongoing, 
personal, daily, detailed (11) 

. Smaller classes/lower P.f.R. (9) 

. Don't assume they're gifted in all areas, channel 
into appropriate areas (7) 

• Remove "gifted" label, creates a stigma (7) 

. More interaction/integration with other students 
e.g. to foster acceptance (6) 

. tower expectations and competitiveness * "they're 
still children" (6) 

. Teach them human relations and interpersonal 
skills (5) 



. More exams or competitive contests (4) 



. Concern re marking standard in relation to regular 
students e.g. lower marks? (4) 

. More structured delivery of program, in terms of 
content and/or time (4) 

. Emphasis on the "whole" child not just academics (4) 
. Alternatives to program location: (12) 

- closer to home, in neighbourhood school 

- one separate school for the gifted 

- in a secondary plant 



Comments: 



. Disappointed with the program, e.g. a "farce", 

"watered down", don't do anything different from the 
regular program (13) 

. Depends on the teacher (6) 

. No Comment (228) 



ERLC 



39 



APPENDIX D -_■ - - 
TEACHER SURVEY - OPEN ENDS 



d) »^ the advantages and disadvantages of the existing organizational 
■odel for providing gifted education in North York? 



Elem. 



Advantages : 

Being with and having support of gifted peers /a more 
realistic, homogeneous social grouping (14) 

Program is more appropriate, e.g. meets needs, 
better results, more challenging, stimulating, 
maximizes their potential (8) 

Ideal class size (3) 

Individuals can learn at their own pace. Self- 
directed learning (3) 

Opportunity for some integration with mainstream 
students as well (3) 



Self-contained has greater consistency, than with- 
drawal, Continuous curriculum (2) 

No Comment (10) 



2 
3 



J.H. 

# 



2 
3 

2 
2 



Sec, 
# 



Disadvantages : 

. Hard to accommodate the range of individual differ- 
ences, other exceptionalities, specialized needs. 
Glasses too large for "differentiated" learning (4) 



. Screening procedures limiting (3) 

. Isolation from regular student body (3) 

. Removed from home school and community, businq 
disrupts routine (2) 

. Split grades too difficult (especially in French 
school) (2) 



school for the gifted would be more 
effective/efficient (2) 



No Comment (12) 
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b ) W perception of gifted children changed? 

Yes 



. harder to generalize; more aware of range of indivi- 
dual needs including limitations, weaknesses, other 
exceptionalities; frail self-image; need lots of 
positive feedback, guidance and individual atten- 
tion; aware of some unexpected traits - "humble" 
high energy, strong language, lack of self discip- 
line, concentration and work habits. . . (29) 

c) Do any problems or conflicts exist between the 
gifted students and the regular students? 

. No, not evident, no more than usual, not yet (18) 

. Limited, occasional, very few - maybe some 
resentment or jealousy, some name-cal ling (n) 

. Two groups don't really interact, integrate (4) 
i No comment (6) 



«") What do you feel are the major strengths and 
weaknesses of the current gifted program? 



Strengths : 

Peer association, sense t? group (8) 

Enthusiasm - parents, teachers and/or 
students/support/commitment to program (7) 



Quality of teachers (6) 

Sailer classes/opportunity for individual attention (6) 
Homogeneous, segregated classes (4) 

Support services, e.g. financial, materials and/or 
P.D. (4) 



Curriculum - indepth, flexible, challenging (4) 
Higher expectations re process and product (2) 
Cooperative spirit (2) 



El em. 

# 



ie 
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Weaknesses: 



. Inadequate coordination - need time to plan, 

program, share ideas, improve/increase consistency 
and continuity between teachers, schools and 
grades (13) 

. Shortage of materials, funds, resources and/or 
P.D. (9) 

. Class size getting too large, exceeding the 
maximum (4) 

. Expectations not clearly defined/need more specifics 
re curriculum (4) 

. The identification process - not all belong 

- too few gj rls 

- not enough numbers 

e) If you were involved in making changes in the gif- 
ted program, ttfiat would be your recommendations? 

• A central school for the gifted (6) 

• Smaller class size, ensure it doesn't exceed the 
maximum (5) 

• More idea and material sharing with other teachers/ 
time for planning and devel opment (5) 

• Revise identification process, e.g. use other 
criteria, more girls (5) 

More P.D., workshops (ongoing training, full-day 
sessions) (4) 



More consistency/coordi nation (4) 

More support, e.g. funding, resources, updated 
materials, assistance (4) 

Deal with other exceptionalities as well, e.g. 
S.L.D.* behavioural , special ed. (3) 

Eliminate split grades (2) 
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